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Making Connections  

Version for consideration by the JFS   

3/10/2016 

 

This version of the learning outcomes will be used by the model builders to construct general education curricula. 

They will be revisited after models have been presented and one model has been chosen. A final vote on the entire 

package of vision, outcomes, and model will occur in the spring of 2017. 

 
Brief history of CSB/SJU’s common curriculum revision process: 

“To ensure students at the College of St. Benedict and St. John’s University (CSB/SJU) experience a rigorous and integrative general 

education curriculum, the Joint Faculty Senate (JFS) created the Common Curriculum Visioning Committee (CCVC) and tasked it to 
provide direction and strategy for potentially implementing changes to the Common Curriculum.”       

The curriculum revision has been faculty-driven from the start. The CCVC itself is composed of faculty from all historical divisions and 
many current departments.   The learning outcomes found in the current document developed from faculty discussions at the August 

2014 faculty workshop in which faculty expressed their vision for a liberally educated student as well as from feedback received in 
meetings with individual departments and at various public forums at different stages of the curriculum revision process.   

The process of revision has been guided by current best practices found in national scholarship on general education reform, and 
attended workshops on general education revision by national organizations such as the Association of American Colleges & Universities 
(AAC&U).  Our approach to the process is found in the CCVC task force report completed in September 2015, endorsed by the Joint Faculty 
Senate and available at http://www.csbsju.edu/ccvc/task-force-report.   

Using faculty input, the CCVC produced an overarching vision statement to guide the development of the learning outcomes of the new 
curriculum. With drafts and revisions based on input from wider consultation with the faculty, we completed the vision statement found 
at http://www.csbsju.edu/ccvc. The vision statement and regular faculty input guided the CCVC’s development of the 20 learning 
outcomes presented in this document.   
 

The 20 Learning Outcomes: 

This document does not present a curriculum, but learning outcomes that a curriculum will deliver. Because we have articulated expected 
learning outcomes, the CCVC has also had to consider how students will achieve those outcomes; included with the 20 learning goals are 

http://www.csbsju.edu/ccvc/task-force-report
http://www.csbsju.edu/ccvc
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appropriate steps (scaffolding) toward mastery. This scaffolding is described in three stages (beginner, intermediate, advanced) to 
illustrate how a student would move progressively toward achievement of the learning outcomes.   We envision that all students will 
achieve intermediate competency in all learning outcomes and achieve the advanced level of some of the learning outcomes, but not all.   

The faculty at CSB/SJU are excellent teachers within their disciplines. We are accustomed to a distribution approach to our common 
curriculum in which certain divisions or departments are affiliated with a particular part of the curriculum. We are proposing something 

different, and this vision can be confusing and perhaps discomfiting to some faculty, departments, and programs.  Therefore, we want to 
make it very clear that the CCVC’s guiding principle has been to create learning outcomes that can be delivered across the disciplines.   The 
learning outcomes are owned by all faculty that teach in the general education curriculum.   For example, effective writing should be 

imbued throughout courses in the curriculum, and not be the responsibility of a single course or department. In another example, 
quantitative reasoning is also not owned by a particular division or department.  Not all general education courses can do all things, but 
most courses can meet at least one learning outcome and likely several at the appropriate level. On the other hand, no single course would 

be able to deliver all levels of a particular learning goal. To underscore, all courses in the new curriculum should address at least some of 
the learning outcomes at the appropriate level.  

Assessment of the new curriculum will be in the design from the outset. The scaffolding detailed in the learning outcomes will allow the 
CCVC and model builders to design rubrics that will be used to assess achievement of the learning outcomes throughout the entire general 

education curriculum. This allows the assessment to be uniform and consistent, and faculty teaching in the general education will not 
shoulder the burden of designing their own assessment tools. Not everything will be assessed every year. There will be a multi-year 

schedule that ensures that every learning goal is assessed at multiple points as a student progresses through the curriculum. This will 
allow us to measure the progress of students’ progression from beginner to advanced stages over their time at CSB/SJU. 

Next steps: 

Once the learning outcomes have been approved, the next stage will begin.  The learning goals need to be delivered in a curriculum. 

Currently, the CCVC is looking for faculty interested in building curricular models that will incorporate the learning goals. This work will 
take place during the summer of 2016 and into the fall of 2017.  Stipends are available for summer work. 

  

Other important points to note when reading the learning outcomes: 

 Our guiding principle in designing these learning outcomes is that every outcome can be taught by multiple departments and 
divisions.  

 Like other topics, the Catholic Benedictine Tradition can be addressed throughout the learning outcomes. However, it will also be 
part of the guidelines for the model builders. There will be an expectation in building the models that the Catholic Benedictine 
Tradition should be a component of the curriculum. A subcommittee (after the vote) will identify “hooks” within the learning 
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outcomes that may be used by faculty members to embed Catholic Benedictine Tradition within their courses. These “hooks” will 
guide model builders in curricular design. CCVC will work with appropriate partners to offer faculty development opportunities as 
implementation is initiated. 

 Gender is not an isolated learning outcome but is embedded in Intercultural Knowledge. The reason we embedded it in 
intercultural knowledge is because gender cannot be considered in a vacuum, since it intersects with other categories such as race, 
class, ethnicity, religion, etc. We recognize the distinctive role gender plays at these institutions, and so, as in the case of the 
Catholic Benedictine Tradition, the model builders will be expected to include gender as a component of the curriculum. 

 Because we have been guided by the principle of not writing learning outcomes for specific departments, or even specific 
divisions, there are no language or mathematical proficiency requirements. This does not mean that no such requirements will 
exist; the discussion about these proficiencies and where they should be in the curriculum will occur at the model building stage.  

Think  

Outcomes Markers 
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Critical and Creative thinking applies the imagination and the intellect to explore, analyze, express, and address enduring and 

contemporary questions within the framework of a well-designed, defined strategy.  Critical and creative thinkers evaluate previous 

Beginner Intermediate Advanced 

Inquiry and Analysis 

 

Students analyze how experts 

pose questions or design projects 

and recognize that this differs 

according to discipline.     

 

Students pose questions, create new 

objects that go beyond recognizing 

and adapting appropriate exemplars, 

and organize and analyze evidence 

and models to reveal important 

patterns, differences, or similarities.   

Students pose their own well-defined 

questions, perform an analysis, and 

state conclusions and predictions that 

are logical extrapolations. 

Evidence and Methods  Students explain the different 

kinds of methods, and types of 

evidence that experts use to 

answer questions and design 

projects. 

 

Students analyze different methods, 

and types of evidence to understand 

the strengths and weaknesses of 

different approaches.   

Students select and use appropriate 

evidence, materials, methods, 

strategies, or design to address their 

work’s goals, and students can explain 

the reasons for their choices. 

Multiple Perspectives  Students recognize that there are 

multiple perspectives on a topic. 

 

Students use multiple perspectives 

in their work.   

 

Students integrate multiple 

perspectives into a coherent whole.    

Evaluation Students explain how experts 

evaluate evidence, methods, and 

conclusions and recognize that all 

work has limits. 

Students evaluate the evidence, 

methods, and conclusions of experts 

and the implications of experts’ 

works. 

Students evaluate the limits of their 

evidence, process, methods, 

conclusions, and the implications of 

their work. 

Abstract Modeling Students will understand the role of 

abstract models in reasoning and 

communication, and the relationship 

between models and data. 

Students integrate models into their 

analysis, understanding the value and 

limitations of models as proxies for 

real-world data, case studies and 

systems 

Students develop and use their own 

abstract modeling systems, verifying 

model integrity and validating their 

modeling systems against the target real- 

world systems. 

 

Metacognition: Thinking 

about Thinking 

Students are conscious of their 

own intellectual abilities and 

dispositions, problem solving 

thought processes, and learning 

strategies.  

Students should be able to reflect on 

the weaknesses and strengths of 

their intellectual abilities and 

dispositions, effectiveness of their 

problem solving thought processes, 

and efficiency of their learning 

strategies.  

Students apply their reflective efforts 

to fully leverage the strengths and 

overcome weaknesses in their 

intellectual abilities and dispositions, to 

improve problem solving processes, 

and to strengthen learning strategies.  
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knowledge, apply an appropriate method, and analyze and synthesize evidence or ideas toward the formulation of a conclusion, 

resolution to a problem, or generation of new knowledge, performances or artifacts.   
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Communicate 

Students develop the skills to work and communicate effectively with others. Students demonstrate that they have the writing, collaborative, 

reading, communication, nonverbal, and literacy skills to successfully receive and convey knowledge.  

Learning 

Outcomes 

Markers 

Beginner Intermediate Advanced 

Written 

Communication  

Students frame an idea in a written manner. 

They demonstrate awareness of audience in 

their delivery of information, use appropriate 

mechanics and organization. 

Students appropriately contextualize their 

idea, tailor it to the audience, and present the 

idea in an organized way.  

 

Students demonstrate a mastery of the subject, a 

clear central message, and show an awareness of 

voice. The presentation is well-organized, lucid 

and polished.  The content is compelling, 

appropriate, and relevant. 

Oral and 

Nonverbal 

Communication  

 

Students frame an idea in an oral or 

nonverbal manner. They demonstrate 

awareness of audience in their delivery of 

information, use appropriate mechanics and 

organization.  

Students appropriately contextualize their 

idea, tailor it to the audience, and present the 

idea in an organized way.  

 

Students demonstrate a mastery of the subject, a 

clear central message, and show an awareness of 

voice. The presentation is well-organized, lucid 

and polished.  The content is compelling, 

appropriate, and relevant.  

Reading Students intentionally read or interpret a 

variety of texts,  for comprehension, 

adjusting reading strategies based on the 

genre, nature of the text and context of the 

assignment  

Students evaluate texts for significance, 

relevance to the reader’s goals, and make 

connections among texts and/or disciplines.   

 

Students read texts strategically and integrate 

knowledge among different texts. 

 

Information 

Literacy 

 

Students access appropriate information 

through common search strategies, 

accurately cite the source, and articulate the 

value of accurate citation. 

Students locate relevant information using 

well-designed search strategies, evaluate the 

quality of the source, and recognize that 

using information has many ethical and legal 

implications. 

Students use well-designed search strategies to find 

information and follow the ethical and legal 

standards for their discipline. 

Nonverbal 

Literacy 

Students intentionally interpret a variety of 

artifacts, images, or performances  for 

comprehension, adjusting interpretive  

strategies based on the genre, nature of the 

artifact, or performance, and context of the 

assignment 

Students evaluate artifacts, images or 

performances for significance, relevance to 

the viewer’s goals, and make connections 

among artifacts, or performances and 

disciplines.   

 

Students view artifacts images, or performances 

strategically and integrate knowledge among 

different artifacts, or performances. 

 

Quantitative 

Literacy 

Students accurately read graphs and tables of 

numbers, draw conclusions from real-world 

Students analyze quantitative evidence, 

understand quantitative arguments, question 

Students choose appropriate method of quantitative 

analysis, evaluate the results, and use quantitative 
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Dynamic World Systems 

Dynamic world systems is a critical analysis of and engagement with complex, interdependent global systems, institutions and 

legacies (such as natural, physical, social, cultural, economic, political, and religious) and their implications for people’s lives and the 

 data, recognize sources of error from 

calculations based on real-world data. 

Students are comfortable with, can 

understand the magnitude of, and can make 

reasonable approximations of numbers from 

real-world contexts.   

assumptions, detect fallacies, and evaluate 

risks from real-world data.  Students display 

a healthy level of skepticism about 

quantitative findings.   

 

results correctly to inform decisions 

 

 

Discussion 

 

Students actively listen and respond 

appropriately to discussion. 

 

Students contribute to discussion in ways 

that advance the work of the group and 

appropriately integrate the contributions of 

others. 

Students make consistently substantive 

contributions to discussion, engage and 

appropriately challenge peers, and help move the 

group toward its collective goals. 

Teamwork 

 

Students are aware that team members have 

different roles, are comfortable working in 

groups of diverse backgrounds and talents, 

and complete all individual tasks on time. 

 

 

Students build constructively on the work of 

others, work successfully in groups with 

diverse backgrounds and talents, and produce 

independent work that advances the project. 

Students perform different roles appropriate to the 

context, are self-reflective about their own roles 

and contributions, incorporate diverse perspectives 

of group members, and help the team consider 

alternative means and directions. 
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earth’s sustainability. Students will become informed, responsible people who understand how their actions affect local and global 

communities and address global problems collaboratively and equably. 

 

 

 

 

 

 

  

Learning Outcomes Markers 

Beginner Intermediate Advanced 

Human and Natural Global 

Systems 

 

Students identify and explain the 

historical and contemporary 

roles of global and local 

institutions, ideas, and processes 

in the human and natural worlds.   

Students analyze the impacts of 

global systems or institutions   

on the human and natural 

worlds. 

 

Students apply their knowledge of global systems, 

models or institutions to address complex global 

problems using interdisciplinary perspectives. 

 

 

Ethical, Social, Economic, 

and Environmental 

Consequences 

Students identify and explain the 

ethical, social, economic, and 

environmental consequences of 

human actions on global systems 

or institutions. 

Students analyze the ethical, 

social, economic, and 

environmental consequences of 

global systems or institutions. 

Students apply their knowledge of the ethical, social, 

economic, and environmental consequences of global 

systems and models to critical issues.  
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Intercultural Knowledge 

Students understand the multiple perspectives that arise from different cultural identities. They understand how these interrelationships impact 

each other and can, ultimately, lead to inequities or injustice. Some students may complete part of this work through an immersive experience 

whether abroad or in a local setting. 

 

 

 

 

 

 

 

Learning Outcomes Markers 

Beginner Intermediate Advanced 

Cultural Self Awareness 

 

Individuals understand they have 

a particular cultural identity. 

Students begin to understand 

how gender and factors such as 

age, race, ethnicity, class, 

sexuality, disability, religion, 

and nationality influence their 

self-conception, culture, and 

their worldview.  

Students analyze the 

construction and evolution of 

their own and others’ individual 

identities. Students identify 

how gender, age, race, 

ethnicity, class, sexuality, 

disability, religion, or 

nationality intersect with each 

other.  

Students can evaluate how history and culture shape and 

influence individuals' place in society 
 

 

Interactions among groups Students understand the roles of 

history, values, politics, 

communication styles, economy, 

beliefs, or practices in creating 

structural power differentials 

between groups. 

 

Students analyze the roles of 

history, values, politics, 

communication styles, 

economy, beliefs, or practices 

in creating structural power 

differentials between groups. 

 

Students apply their knowledge of the roles of history, 

values, politics, communication styles, economy, beliefs, 

or practices in creating structural power differentials 

between groups in advanced work and will articulate 

their responsibilities and responses to address inequities. 
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The Common Good 

Students are receptive and responsive to the moral dimensions of both personal decisions and social structures. They recognize that 

their actions affect the community and develop the habit of reflecting on the common good when making important decisions. 

 

 

Learning Outcomes Markers 

Beginner Intermediate Advanced 

Moral Understanding 

(Individual) 

 

 

 

Students can explain the moral 

dimensions of situations, 

perspectives, and actions in 

everyday life. 

Students evaluate different 

situations, perspectives, or 

actions, giving reasons why 

some are better than others. 

Their analyses demonstrate 

their understanding of the 

complexities of character and 

moral responsibilities. 

Students apply the moral understanding they have 

gained to articulate and defend some vision of a 

responsible life and character, and connect these to the 

common good.   

 

 

Analyzing the Common Good 

(Institutional) 

Students recognize that there are 

competing, yet legitimate, 

conceptions of what defines the 

common good. 

Students evaluate how policies, 

processes, or institutions 

implement specific conceptions 

of the common good, and can 

lead to differential access to 

opportunities for advancement 

and effects on well-being. This 

evaluation includes the 

recognition that some 

conceptions of the common 

good are better than others. 

Students demonstrate how their involvement in a 

campus or community project connects to the common 

good and reflects their deepened understanding of how 

complex values are embedded in everyday life and 

institutions. 


